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ABSTRACT 
 Traumatic brain injury (TBI) is a life-altering injury that can impact global 
functioning. The Centers for Disease Control (CDC) reports that yearly 2.2 million 
Americans experience a TBI, a large portion of whom are children and young adults who 
then face the prospect of attending university. Data emphasizes the number of younger 
individuals who may experience symptoms that can limit their ability to complete post-
secondary education and continue on to the workforce (Allen & D'Amato, 2010). 
Individuals who experience a TBI have limited opportunities for advancement due to 
cognitive challenges and require additional support to achieve their full potential.  
 To address the well-documented academic and employment-related obstacles that 
may await postsecondary students with TBI following their injuries, Project Career, a 
multi-site five-year initiative funded by the National Institute on Disability, Independent 
Living, and Rehabilitation Research (NIDILRR) was designed to promote the use of 
cognitive support technology (CST) and intensive case management to improve 
employment success among college and university students with TBI. The changes in 
behavior, emotions, communication and physical health experienced after sustaining a 
TBI are unique to each person, highlighting a need for individualized treatment and 
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support (Cicerone, 2002; Whyte, Polansky, Fleming, Coslett, & Cavallucci, 1995).  
  “Peer Connections for Success: A mentoring program for university students 
with TBI” will seek to develop a program that uses peer interaction to create 
individualized support that is grounded in theory and informed by the evidence. Several 
theories will guide the creation of the intervention; Social Comparison Theory (Festinger, 
1954) and Adult Learning Theory (Knowles, 1984) both of which contribute to the best 
methods of learning for this population. Programs such as this have been applied to 
different populations however the evidence is limited for use with students with TBI. 
Evidence was collected to support the methods, assessments, and processes that were 
utilized in the program. 
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CHAPTER ONE: INTRODUCTION 
Traumatic brain injury (TBI) is a life-altering injury that can impact global 
functioning therefore redirecting a life course instantly. The Centers for Disease Control 
(CDC) reports that yearly 1.7 million Americans experience a traumatic brain injury and 
among those people approximately 52,000 do not survive. Those who do survive their 
TBI may experience residual effects for the rest of their lives. Especially susceptible to 
TBI are children aged 0-4 years, adolescents aged 15-19 years, and older adults due to the 
circumstances of their ages (Faul, Xu, Wald, & Coronado, 2010). This data emphasizes 
the number of younger individuals who may experience symptoms that can limit their 
ability to complete post-secondary education and continue on to the workforce (Allen & 
D'Amato, 2010). Individuals who experience a TBI have limited opportunities for 
advancement due to cognitive challenges and require additional support to achieve their 
full potential.  
To address the well-documented academic and employment-related obstacles that 
await postsecondary students with TBI following their injuries, Project Career, a multi-
site five-year initiative funded by the National Institute on Disability, Independent 
Living, and Rehabilitation Research (NIDILRR) was designed to promote cognitive 
support technology (CST) use and employment success among college and university 
students with TBI. Along with the civilian student there is a focus on veterans who 
sustained an injury as a result of their service. The goal of Project Career is to develop, 
implement, and test a technology-driven, long-term, and resource-rich individualized 
support program that merges the use of cognitive support technology (CST) and 
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vocational rehabilitation (VR) practices to improve the career readiness and employment 
outcomes of civilian and veteran undergraduate students with TBI (Hendricks, et al., 
2015).  Across the five-year work plan, Project Career endeavors to yield evidence-based 
practices that address the cognitive, academic, and vocational needs of this population, 
thereby providing an integrated and holistic approach for improving the long-term 
employment outcomes of postsecondary students with TBI. 
The changes experienced after sustaining a TBI are unique to each person, 
highlighting a need for individualized treatment and support. A TBI can alter a person’s 
behavior, emotions, communication, and physical health (Cicerone, 2002; Whyte, 
Polansky, Fleming, Coslett, & Cavallucci, 1995). While there is extensive literature 
supporting specific intervention approaches for managing these symptoms, limited 
research exists on the use of social and emotional supports for these individuals as they 
navigate through schooling and eventual careers. This dearth of research is a gap that is 
recognized across school campuses where disability services fall short in accommodating 
for the needs of students requiring additional supports. 
Individualized services encompass several areas including providing tutoring 
services, special technology for the classroom, and peer support. The focus on peer 
support provides unique benefits; for example, practice with social interactions and a role 
model from whom they can learn new skills. Without support from a peer who has 
experience in the areas of school and disability services, individuals with TBI can 
become overwhelmed. People living with TBI can experience difficulty with their 
memory, sequencing, and initiation, and may notice personality changes that alter their 
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ability to navigate complex situations post-injury. They might struggle with social 
relationships due to their limited cognitive capacity which can result in social isolation 
followed by feelings of hopelessness (Cahill, Rotter, Lyons, & Marrone, 2014). Students 
report feeling anxiety and describe college life as “being a square peg in a round hole” 
because they are unable to settle into a comfortable routine (Cahill, Rotter, Lyons, & 
Marrone, 2014). Attention and concentration deficits reduce each person’s ability to 
complete tasks efficiently which means they must determine how to prioritize and 
accommodate for their abilities. According to evidence there is a definitive slowing of 
information processing after TBI due to changes in the neurotransmitters involved in the 
regulation of arousal. Due to these anatomical and chemical changes providers attempt to 
regulate with various types of therapies (Whyte, Polansky, Gleming, Coslett, & 
Cavallucci, 1995). With assistance from a program combined with therapies, like 
individual and group cognitive therapies, there is a higher chance of success for improved 
attention (Cicerone, 2001). Guidance and individual support become necessary to recover 
fully from a TBI and promote healthy growth in all areas including school, career, and 
personal lives. 
To fully understand the challenges impacting individuals with TBI, the support 
must come from other people who have experienced a TBI. Peer support can help to 
guide individuals with TBI through social problems, decisions about their future, and the 
process of coping (Hibbard, Cantor, Charatz, Rosenthal, Ashman, Gundersen, Ireland-
Knight, Gordon, Avner, & Gartner, 2002; Boosman, Visser-Meily, Post, Lindeman, & 
Van Heugten, 2012; Cahill, Rotter, Lyons, & Marrone, 2014). To ensure that the support 
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is adequate, the individuals with TBI need to be evaluated for their interests and 
challenges so that their needs are fully understood and they can be matched with the 
proper support. 
Learning Style 
 In addition to investigating the interests and challenges of the students it is 
important to determine the learning style of each participant to best communicate new 
information in a way that will be retained (Kolb & Kolb, 2005). New learning is a critical 
skill for these students; they will encounter new opportunities for learning in their 
exploration of classes, campus life, and social relationships. An individual’s learning 
style has the potential to change after an injury which indicates the need for new learning 
and understanding of their methods of information processing (Boosman, Visser-Meily, 
Post, Lindeman, & Van Heugten, 2012). According to the Kolb Learning Style Inventory, 
adults learn best in natural settings rather than through institutions or other formal 
environments. By incorporating that knowledge into practice we understand that the 
participants will gain the most from interactions that they have naturally. 
Learning involves four phases as defined by Kolb’s Experiential Learning Cycle: 
concrete experience (feeling), reflective observation (reflection), abstract 
conceptualization (thinking), and active experimentation (doing) (Kolb & Kolb, 2005). 
These comprehensive phases are valuable to understand the most impactful method of 
guiding mentors and mentees through the learning process. While each peer-to-peer 
mentor match will have many mutual interests, they will not necessarily have the same 
learning style. By instructing the mentor on the use of the Experiential Learning Cycle 
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we allow for both the mentor and mentee to go through the same learning process. The 
use of this cycle in the mentor training offers a format and guidelines for the participants 
to be involved in the program.  
Evidence is strong for peer mentoring that includes components such as 
awareness of individuals learning styles, mentor training, and the matching process; 
however, there is limited evidence for peer mentoring which is critical for the purposes of 
this program. The few articles that implement peer mentoring programs demonstrate 
significant and non-significant improvements and assist in explaining the benefits and 
challenges of peer mentoring with individuals with disabilities (Hanks, Rapport, 
Wertheimer, & Koviak, 2012; Hibbard, Cantor, Charatz, Rosenthal, Ashman, Gundersen, 
Ireland-Knight, Gordon, Avner, & Gartner, 2002). 
Conclusion 
The focus of this program impacts a population that is not well supported in 
academic settings. The TBI population is complex and requires specific intervention to 
ensure each individual’s success. Factors to consider to ensure success are learning style 
and characteristics of the mentor and mentee participants to create a quality match. By 
incorporating Kolb’s Learning Style Inventory, the Peer Connections for Success 
considers various areas of the participant’s abilities and understands their needs to create 
a match that will work in their favor. Evidence and theory state that the more 
individualized the program, the more impact the match will have on the participant.
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CHAPTER TWO: THEORETICAL AND EVIDENCE BASE TO SUPPORT THE 
PROPOSED PROGRAM 
  
Overview of the Problem 
This program aims to resolve limited access to adequate support faced by college 
students with TBI with the goal of providing social and academic support while 
promoting success in the college setting. According to a study by Kolakowsky-Hayner, 
Wright, Shem, Medel & Duong (2012), there is evidence to suggest that by increasing 
knowledge of new and existing resources within their community individuals with 
disabilities will be more likely to participate successfully in social, academic, and 
employment activities that would improve quality of life. There is ample evidence for the 
benefit of having support provided by peers with similar backgrounds as there is greater 
understanding of the students’ lives and challenges. Rather than promoting interactions 
that have a high level of formality, which has been proven to be less successful in this 
type of population, it is the goal to complement the personal experiences of each in the 
mentor pair as well as address their needs (Shpigelman, Weiss, Reiter, 2009). It is 
pertinent that informal communication styles are utilized allowing for comfortable and 
open interactions (Shpigelman & Gill, 2012).  
The theoretical basis for this project is a combination of social comparison theory 
and adult learning theory. Social comparison theory was created by Festinger (1954), 
who hypothesized there is a drive within individuals to gain accurate self-evaluation 
through observation and comparison to others. Concurrently, adult learning theory states 
that each adult is unique in their experiences, thoughts, and ideas and therefore require 
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individualized teaching as well as education on why they must learn new material 
(Knowles, 1984; Miroballi, 2010).  
Social Comparison Theory 
 Social comparison theory is premised on the idea that people compare themselves 
to others in order to understand where they stand in terms of skills, behaviors, opinions, 
and other aspects of daily life (Festinger, 1954). The comparison is typically between two 
people who have had similar experiences, who are in the same age range, and have a 
similar cultural background so that the comparison is relevant to the person’s own 
decision making. This approach will be used for the development of the mentor program.  
Two types of comparison fall within social comparison theory: upward and 
downward. The first involves an individual comparing themselves to someone who is 
“better” or more experienced than themselves leading to potential positive and negative 
outcomes. By comparing oneself to someone who is “better,” that individual might 
experience lower self-esteem. On the other hand, they may be motivated towards 
personal growth and development. Alternatively, a downward comparison typically 
yields positive results by allowing a person to compare themselves to someone who is 
“worse” or is less experienced. The mentoring program uses principles from the social 
comparison theory by allowing mentees to compare themselves to someone who has 
experienced a similar injury and has reached a certain level of success. There is both an 
upward and downward comparison involved in this program; the mentor and mentee will 
both experience moments where they have expertise and are the educator in a situation. 
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This will help the mentee determine whether their goals are feasible and receive advice in 
areas that are well known by their mentor. 
Adult Learning Theory 
Adult learning theory states that every adult has unique needs, circumstances, and 
qualities that require specific teaching strategies. When applying adult learning we 
consider the age, experience, and limitations of the client so that we build a program that 
is most beneficial for their growth (Linden & Peterson, 2011). In the development of a 
program, we must understand and cater to each participant’s unique needs. The 
mentoring program will require matching the mentee with a mentor who will capitalize 
and improve on their strengths, weaknesses, and experiences. 
Adult learning theory can be applied in two ways: 1) training of the mentor by the 
program coordinators, and 2) mentors using the skills they have learned to educate their 
mentees. The mentor training program will focus on how to identify necessary discussion 
topics based on the mentees’ actions and the mentors’ experiences. This will give the 
mentor the ability to take initiative and choose relevant topics to discuss with their 
mentee.  The mentor becomes the educator in this relationship and will apply the 
principles of adult learning theory, like individualized teaching strategies, after receiving 
training from the program coordinators (Linden & Peterson, 2011). A critical application 
of the adult learning theory during the creation of the peer mentoring program is the 
determination of which learning platforms are the best fit for both members of the mentor 
match. The platform must fit their experience and knowledge while also allowing them 
the opportunity to benefit from a new learning experience. The learning that occurs 
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between the mentor and mentee is not limited to the mentor teaching the mentee about 
their own expertise (Suls & Wheeler, 2011). Instances will occur in which the mentee is 
able to bring their own knowledge into the teaching situation 
These two theoretical perspectives are linked in that they both focus on the way in 
which adults learn new information. They are necessary to create a successful mentorship 
program because the interaction in the relationship defines the learning process. Without 
a positive match or interaction, the program would be unsuccessful. Therefore, we use the 
adult learning theory to determine the best way to present information and the social 
comparison theory as a way to explain the phenomenon of a mentor relationship.  
Previous Attempts to Address the Problem 
There is ample discussion of the use of disability services as a catalyst for 
providing support for these students. However, there are many sources of evidence that 
describe disability services as being stigmatizing, limited, and too generalized (Cahill, 
Rotter, Lyons, & Marrone, 2014). Schools have support services and modifications set in 
place by instructors; however, students consider them stigmatizing as it can set them 
apart from their peers (Cahill, Rotter, Lyons, & Marrone, 2014; Allen & D'Amato, 2010). 
Along with the negative effects of these adaptive services, people who have sustained a 
TBI acknowledge that professors set unrealistic expectations which harm their self-
efficacy regarding the future (Cahill, Rotter, Lyons, & Marrone, 2014). Supporting 
students who are having trouble acquiring adequate support from the disability services 
center at their schools can empower those students to advocate for their individual needs. 
By understanding the social comparison theory, we deduce that the mentees would be 
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positively influenced by a mentor who is a similar peer. Support from peers can help to 
create that extra level of confidence that participants require to promote change. 
There have been several previous attempts to solve similar challenges for this 
population. Each attempt changed an aspect of their study to test various ways of creating 
change for their participants. A systematic review by Morris, Fletcher-Smith, and 
Radford (2016), reported that programs for people with a TBI that involved using peer 
mentoring as the catalyst for change did not find obvious success in increased social 
activity but saw that coping skills and perceived quality of life improved. Quality of life 
is an aspect that can encompass areas including improved success in school and 
confidence in self.  
Similarly, Hibbard et al. (2002), implemented a peer mentoring program for 
people with TBI and their families that provides a source of information about TBI, 
suggestions for coping with their challenges, advocacy strategies, and other areas. The 
results suggest that the peer support program enhanced quality of life and had varying 
impacts on areas like happiness, communication with professionals, and control over 
one’s life. From this study, the areas of communication and quality of life can be easily 
applied to the current proposed program.  
A goal for students with TBI in a school setting is to improve the ability to 
communicate with superiors, like professors. This also draws on the need to learn 
advocacy skills while working with partners to achieve a goal. All of these skills 
contribute to success in school. Therefore, while the evidence for peer mentoring 
programs for a college setting is limited, we focus on the studies that draw on 
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individuals’ skills needed to promote success.  Additionally, aspects of the proposed 
intervention are wholly supported by evidence, such as mentor training, the mentor 
matching process, and support by trained professionals.  
For the purpose of creating a peer mentoring program that promotes school 
success and career planning, the matching process must be carefully designed. Important 
characteristics for matching include specific injury characteristics as well as career 
choices (Kennedy, Krause, & Turkstra, 2008). The matching process will also consider 
geographical location, knowledge of technology, and daily habits that might interfere 
with a mentor relationship. A study by Kolakowsky-Hayner, Wright, Shem, Medel, & 
Duong (2012), did not base their match on geographical location, choosing instead to 
focus solely on personal characteristics, interests, and needs. Their goal of providing 
community support for individuals with TBI returning to work and school, the program 
was not wholly successful. The large geographical area provided challenges as mentors 
did not have knowledge of resources in the area in which the mentee lived and were 
unable to provide information that would have been most helpful. For that reason this 
program will include participants living in the same city.  
 In order to ensure that the experience is the most productive, it is also important 
to understand the peer mentor’s experience when they were enrolled in Project Career, 
and find a mentee who might benefit from learning about that mentor’s experiences. For 
example, emphasizing progress that the mentor made when enrolled in the program is 
important for a mentee who might doubt the positive effects that the program can have on 
their education. 
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Success of the peer mentoring pair relies on the formality of the relationship and 
the number of interactions that occur (Shpigelman & Gill, 2012). Evidence suggests that 
mentoring interactions that involve the use of more formal language and less openness 
results in fewer contacts and an unsuccessful relationship. Additional factors included the 
response time between the mentor and mentee as well as the comfort level of both parties. 
Shpigelman and Gill (2012), reported that when the matches were more open and honest 
with each other they were able to reach a greater degree of comfort, which allowed them 
to benefit wholly from their relationship. The complexity of vocabulary, semantics, and 
tone also affect success due to the nature of the injuries that these students experienced. 
TBI can affect judgment and cause a misinterpretation of a tone or spoken word, which 
adds an extra challenge to these interactions (Cahill, Rotter, Lyons, & Marrone, 2014; 
Despins, Turksta, Struchen, & Clark, 2015). In order to ensure that the relationship is 
positive, it is necessary to provide training on such topics as appropriate interactions and 
problem solving. 
Training is critical to promote a successful peer-to-peer mentoring program with 
individuals with disabilities because there are unique challenges that can arise over the 
course of the relationships. These challenges include poor interactions due to 
misinterpretation, poor communication, inability to access their peer partner, and other 
factors (Lindsay, Hartman, & Fellin, 2016; Kersten, Kayes, Cummins, Siegart, Elder, 
Weatherall, ... Mcpherson, 2015). With a training program it is possible to address these 
issues before they happen so that larger issues can be avoided. Mentors learn advocacy 
skills, problem solving, and available community resources which will aid in the 
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sustainability and success of the mentor relationship (Hibbard, Cantor, Charatz, 
Rosenthal, Ashman, Gundersen, Ireland-Knight, Gordon, Avner, & Gartner, 2015). The 
mentors learn how to understand their mentees’ learning style and then adapt their 
instruction to fit. In addition to learning how to communicate and benefit their mentee 
they will also learn how to engage their mentee as active participants (Shpigelman, 
Weiss, & Reiter, 2009).  
To promote the best learning, it is critical that the mentees are taught how to ask 
questions, make decisions, and take control of fulfilling their needs. Education from peer 
mentors and other supportive persons makes a significant impact on mentee skills. In the 
study by Shpigelman, Weiss, and Reiter (2009), they found that peer-to-peer mentoring 
was more effective than mentor and protégé mentoring due to the ease of communicating 
with a peer rather than a teacher or superior. Throughout the program processes, the 
matches will become teachers to each other and have mutually beneficial relationships.  
It is important to address program limitation, such as the fact that each of the 
studies chosen as evidence have slightly different populations and goals. Much of the 
evidence that is available comes from small scale studies that do not include detailed 
information about the types of interventions being provided (Morris, Fletcher-Smith, & 
Radford, 2016). Many of these studies require continued trials to create a program that 
has proven benefits. While this can present challenges when attempting to prove the 
efficacy of a program, we are able to prove its benefit by piecing together different 
components to establish an evidence-based program.  
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Conclusion 
The students involved in this program are sensitive to the opinions and actions of 
their peers. The provided peer mentor training will inform the mentors on information 
such as strategies for communication, understanding the needs of their mentee, and use of 
learning styles. The goal of the training is to promote understanding of the role and 
abilities of the mentor to maximize impact on the mentee experience. Communication 
styles are critical to relating to the mentee. Encouraging the use of informal 
communication styles in any interaction between the peer mentor match will allow for the 
pair to relate to each other in a more relaxed, friendly manner. The goal is to build a 
symbiotic learning relationship in which each participant can learn from their match 
based on our understanding of human interaction through the social comparison theory. 
With knowledge of each participant’s learning style, they are presented with information 
in a specific manner that will promote retention of the learned information. 
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CHAPTER THREE: DESCRIPTION OF PROPOSED PROGRAM 
 
Mentor Recruitment 
The peer-to-peer mentoring program is a catalyst for creating relationships that 
provide support for students with traumatic brain injury (TBI) who are enrolled in Project 
Career. The program will begin by choosing peer mentors who participated in Project 
Career; either they are alumni of the program or have been enrolled for more than one 
year. Eligible persons will be contacted through email, phone, or in person to determine if 
they are interested in participating in the program. Peer mentors will be chosen by Project 
Career’s Technology and Employment Coordinator (TEC) through a formal interview 
process to determine if the candidates have the necessary skills and desire to be part of 
the program. Personal experience is critical for choosing mentors. Without firsthand 
knowledge of what the mentees have experienced, they are unable to thoroughly 
participate in the program. This component will be analyzed in interviews when 
screening for participants. Several studies that utilize this type of program found that the 
more similar experiences shared between mentor and mentee, the stronger the 
relationship (Struchen, Davis, Bogaards, Hudler-Hull, Clark, Mazzei, Sander, & 
Caroselli, 2011). 
The following list of qualities will be critical for mentor involvement: 
- Ability to listen and communicate 
- Motivation to help others 
- Awareness of personal boundaries 
- Willingness to ask for help 
  
16 
- Successful adjustment to personal challenges of living with brain injury  
- Insight into their own limitations and strengths 
These qualities have been deemed critical for successful mentoring according to Hibbard 
et al. (2005) based on the needs of mentees. When creating programs that involve two 
parties who have similar backgrounds, one of whom is meant to provide support for 
another, we must ensure that the mentor is prepared. Students with a disability who enroll 
in a university are vulnerable to failure and sensitive to change in their environment.  
A challenge that will be faced in this program is avoiding negative influence by 
mentees, regardless of intention. Behavior that is exhibited by one person might be 
appropriate in a specific situation, but when it is used in a different environment there is 
risk of consequences. Avoiding those types of challenges is difficult because the 
interactions between mentor and mentee are not in a controlled environment. The 
mentors are individuals who have opinions, thoughts, and ideas about what is appropriate 
or “right” in a situation. They may believe something because they observed actions 
exhibited or taught by family or peers. Without knowledge of their experiences and 
beliefs it is difficult to control what they teach their mentee. Individuals with TBI may be 
impressionable and vulnerable when beginning new relationships. Their ability to 
interpret situations as well as participate in social interactions and understand their own 
abilities is affected by their injury (Despins, Turksta, Struchen, & Clark, 2015). To 
remedy these challenges we will explore the potential mentors’ interpretation of certain 
situations through role play and review of scenarios.  
Due to the challenges presented, the training will work to define information that 
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should be the focus of the peer mentor relationship as well as define conversations that 
should be carefully tread including mental health sensitive social situations. 
The following information will be discussed with prospective mentors: 
- Explanation of the program and what is expected of mentors 
- Discussing reasons why the person wants to be a mentor 
- Assessing the person’s ability to successfully communicate 
(Hibbard, Cantor, Gundersen, Charatz, […] Berk, Quick, & Weinberger, 2005; 
Shpigelman & Gill, 2012) 
Mentee Recruitment 
Mentees are chosen from the participants of Project Career who show an interest 
in participation and have the need for additional support. That need might be seen 
through an expressed desire for more personal relationships, asking questions that might 
be better answered by someone with similar experience, or simply requiring more one-
on-one assistance. Observations by the TEC and other Project Career staff persons will be 
important because they can assess the participant for social challenges, attention span, 
difficulty with work and time management, organization, etc. With those observations, 
the mentee can be matched appropriately with a mentor who has strong skills in those 
areas. In one study, students reported that they felt they are “a square peg in a round 
hole” when discussing their integration into college life (Cahill, Rotter, Lyons, Marrone, 
2014). The goal is to mitigate that experience by providing ample support. The 
participants will meet with the TEC regularly; during those meetings the peer-to-peer 
mentor program will be introduced. There is no obligation to participate in the peer 
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mentoring program, it is entirely voluntary for the Project Career students but it will be 
highly encouraged. 
The following list of qualities will be crucial for mentee involvement: 
- Understand their need for support 
- Understand the purpose of the mentoring program 
- Ability to maintain a schedule and follow through with commitments  
- A desire to participate in the program 
- Awareness of their own behaviors and limitations  
- Understanding their learning style 
(Hibbard et al., 2005; Shpigelman & Gill, 2012) 
Mentor Training 
Following enrollment, the mentors will be trained by the TEC and Project Career 
staff in order to ensure that each mentor is prepared to provide the necessary support for 
their mentees. The training date will be announced one month prior to training to allow 
for scheduling. Training will occur in a small group setting at Boston University. Groups 
are proven to provide social and functional experiences that create more effective change 
and concrete learning (Perna, Bubier, Oken, Snyder, & Rousselle, 2004). The training 
will last for six hours and will require 2-3 facilitators including lead staff and students, 
the TEC, and other critical players. The training will allow for enough time for open 
conversation and answering questions as well as the opportunity to take breaks as needed 
to prevent fatigue and loss of interest (Hibbard, et al., 2005). Individuals with TBI, 
including the peer mentors, can experience varying levels of inattention, difficulty with 
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emotion regulation, and other traits that make it difficult to sit through a training session. 
These factors are considered in the design of this program. Activities will include role 
play, problem solving scenarios, in-depth discussions, and question/answer sessions. 
Training will include topics such as qualities of a mentor, problem solving, role play, and 
discussion of challenges that their mentees might face (Hibbard et, al, 2002). They will 
learn how to provide support, give advice, and identify serious issues that should be 
reported to the TEC. Information will be presented in a peer mentor manual that includes 
scenarios, defines necessary characteristics, and provides information about available 
resources (see Appendix A). 
Goals of the training: 
- Introduce all mentors to purpose of peer mentoring 
- Discuss their roles and responsibilities 
- Help participants develop the necessary skills for success in the program  
- Introduce all participants to their peers 
- Discuss available supports for the mentors  
- Answer questions, discuss concerns  
(Hibbard et al., 2005) 
Peer Mentor Matching 
The peer mentor matching process is based on the social comparison theory which 
posits that people learn best from peers with similar backgrounds and experiences 
(Festinger, 1984). The mentor and mentee will be matched based on the characteristics of 
the participants as well as the needs of the mentee. Each of the mentor and mentee 
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participants will be given a survey to analyze their abilities, needs, and demographics in 
order to create the best match for the program. In one study it was reported that 
individuals were more likely to discuss mutual personal interests and experiences rather 
than simply their shared “situation” as their relationship develops (Shpigelman, Weiss, & 
Reiter, 2009). As a result of that evidence, it is critical to match based on similarities in 
areas besides injury experience to ensure that each match is able to connect more 
personally. The matching process will be completed by the TEC and OT students who are 
involved in Project Career.  Information is stored in a secure database that can be 
accessed by the TEC, OT students, and other qualified individuals. The information is 
available for reference throughout the mentoring program to determine if there were 
certain characteristics that were more effective in creating quality relationships. For 
example, was the relationship stronger if the match was based on career goals, 
geographical location, or injury experience? The information will be used as outcome 
data and to refine the program as it is implemented at other Project Career locations. 
Introductions 
After the matching process, there will be an in-person introduction between the 
peer mentor matches that is initiated by the TEC. Many studies reported that participants 
in these types of programs preferred face-to-face interactions instead of online 
interactions; therefore the first interaction will be a face-to-face session held by the TEC 
for each peer mentor match that is created (Shpigelman, Weiss, & Reiter, 2009). This 
allows for control of the environment and gives the TEC the opportunity to provide the 
participants with valuable information that might enhance the relationship and 
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understanding of the match choice. For example, there will be a discussion about the 
areas that they have in common and the reason for their match to promote understanding 
of their similarities and ensure that conversation topics are readily available. During this 
session, there will also be a discussion of available meeting times for both participants.  
The Program 
The TEC will provide consistent support in the beginning of the program in the 
form of reminder emails, in-person meetings, and phone availability. The OT students 
will also provide weekly emails to the participants that provide helpful tips and 
conversation topics. This gives the mentees the opportunity to discuss a topic they might 
not have considered important as well as provides the mentors with a topic to spark 
conversation.  
Following the introduction, there will be meetings that occur monthly between the 
peer matches and the TEC to follow progress. The peer matches will have the option of 
meeting separately from each other to allow for open communication and a discussion of 
progress and successes or failures of the program. Mentors will also be encouraged to 
contact the TEC regularly to discuss the mentoring relationship (Hibbard, et al., 2005). 
This type of communication is crucial for this program to ensure that any issues are 
addressed and remedied. A critical point for these participants is to allow them to trust 
each other and the Project Career staff so that all issues can be swiftly and directly 
solved. 
The mentors will be responsible for keeping track of the meetings in the meeting 
log (see Appendix A) to provide information about the type and frequency of meetings 
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and then the overall success of the program. The goal will be to set a standard for weekly 
meetings between mentors. The peer matches will meet weekly in person or through a 
recorded video conference platform as well as have consistent communication through 
texting and phone calls, when needed. Video conferences will be recorded to ensure that 
there is access to adequate monitoring of the mentoring interactions if needed. The peer 
mentor will be responsible for ensuring that the meetings are scheduled and initiated, but 
they will also be instructed to allow their mentee to refuse meetings. The program values 
and promotes autonomy and accountability to ensure that the experiences of the 
participants are organic to the college experience. By providing a source of support and 
guidance, we promote autonomy for the students by teaching them to ask questions, seek 
assistance, or simply put forth more effort into their daily tasks. However, we also hope 
that both the mentor and mentee will remain accountable and invested in the program. By 
setting guidelines for the mentor to initiate interactions we assign them the responsibility 
of sustaining the program.  
Ending the Relationship 
There are many reasons why a partnership might end. If it is time to end the 
official relationship, there are several necessary steps to take. The TEC will contact the 
mentor one month before the end of the official program to allow the mentor and mentee 
to discuss how they feel about the end of the relationship. If the partners decide to 
continue communicating, they are free to do so, but it is no longer a requirement. If the 
partnership does come to an end, the mentor and mentee might both need support even if 
the relationship was successful. One of the challenges of a TBI is difficulty regulating 
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emotions and coping appropriately (Hibbard, Cantor, Charatz, Rosenthal, […] Avner, & 
Gartner, 2002; Maestas, Sander, Clark, van Veldhoven, Struchen, Sherer, & Hannay, 
2014). It will be important to help both parties adjust to the changes as well as provide 
access to support that was lost at the termination of the relationship.  
Conclusion 
This program is designed to create a relationship that will be a positive influence on each 
student’s life. By matching each student with a peer who has had similar experiences, the 
program promotes positive role models and learning (Festinger, 1954). With the use of 
strong evidence to guide the creation of this program, we ensure that it is formed using 
components of successful interventions.  The format of this program allows for autonomy 
and assigns them with a sense of responsibility necessary for college.
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CHAPTER FOUR: EVALUATION PLAN 
Practice Scenario 
John, an 18-year-old freshman at Boston University, experienced a traumatic 
brain injury when he was 14 during a soccer game. Since his injury, he has had difficulty 
focusing during school tasks and he faces challenges in classes because he has trouble 
taking notes, sustaining attention, and problem solving. He rarely asks for help from his 
teachers or other students because he also experiences obstacles in social situations, he is 
not always sure what is appropriate and has been in several uncomfortable situations 
since beginning at BU.  
John met with disability services who introduced him to Project Career which 
provided him with an iPad and support from the Technology and Employment 
Coordinator (TEC) who can teach him resources that might be helpful for improving his 
ability to be successful in school. His ability to take notes and complete assignments 
steadily improved over the second semester of his freshman year but he continued to 
experience difficulty in social situations and was still unsure about his goals for the 
future. He spoke to the TEC for Project Career and they enrolled him in the peer-to-peer 
mentor program where he was matched with a junior in Project Career who had similar 
interests and a similar traumatic brain injury. The pair met consistently over the phone 
and in-person to talk about school, relationships, and their shared experiences. John 
became more confident speaking to his peers because he was able to practice with his 
peer mentor. He began to use those social skills in office hours with his professors and 
felt much more comfortable in group situations.  
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Vision 
The proposed program is geared towards individuals with traumatic brain injury 
who are enrolled in a two- or four-year college and are participants in Project Career. 
Project Career utilizes technology to provide supports to students with TBI to allow them 
to be successful in their class work. The proposed peer-to-peer mentor program provides 
additional support to those individuals by matching them with a mentor who has 
experience with Project Career and the University experience. By initiating this support 
program we are setting up the students with a valuable resource that will provide them 
with guidance from a peer with similar experiences. The vision for this program is that 
those students are able to learn techniques for studying, advocacy, and socializing to 
ultimately improve quality of life, GPA, and school participation. 
The purpose of the evaluation is to determine whether or not a peer-to-peer 
mentoring program is the most efficient way to provide support for these students and 
ultimately if it will improve success in school and quality of life. The information that is 
collected will be used by several parties including myself, the Project Career Technology 
and Employment Coordinator (TEC) at Boston University, and additional stakeholders. 
The program will include a summative evaluation to determine whether the program has 
been successfully implemented by investigating whether the students have achieved 
higher grades since program implementation and the degree to which they feel that their 
success has improved through quality of life measures and self-efficacy scales. 
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Plan for Evaluability Assessment 
The evaluability assessment team will consist of the TEC of Project Career, the 
Dean of Sargent College, OT students working with Project Career, graduates of Project 
Career, and key investors. 
The following supporting documents will be brought to ensure full investment in the 
program: 
 Research that proves the value of the program. Studies that describe programs 
with a similar purpose, objects, and produced positive results for this population. 
(Hibbard et al., 2002)  
 The budget proposal. 
 Evidence of Project Career’s success with students with TBI and the positive 
impact that this additional program can have on the students. 
To appeal to all stakeholders, information that is important to each party must be 
presented. To begin negotiations, each participant will be able to highlight their role and 
significance in the process and contribute their opinions as needed. In order to make 
decisions there will be a voting process to ensure equal contributions; the majority votes 
will be considered the winning decision. If there are “no” votes there will be a discussion 
to address the questions from that person as well as determine if the program can go 
forward without unanimous votes. Each stakeholder will be encouraged to hone goals and 
objectives of the program to meet all standards (Trevisan & Huang, 2003; Bryson & 
Patton, 2015).  
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Core Purpose 
A causative viewpoint is used to determine whether one or more variables causes 
or effects one or more outcome variables. In this evaluation we investigate whether the 
peer-to-peer mentor program produces the desired results of improved grades, quality of 
life, and class participation.  
Scope 
Inclusion and exclusion criteria of participants are as follows; 
Inclusion: Peer mentees must be currently enrolled in Project Career which means that 
they must be enrolled in a two or four year college and have a traumatic brain injury. To 
be qualified to be a mentor, they must either be currently enrolled in Project Career as an 
‘experienced’ student (as determined by the TEC) or they can be an alumni of Project 
Career.  
Exclusion: Mentor candidates who do not pass the screening for the peer mentor position. 
The screening will be administered to every interested and qualified person.  
This evaluation takes place in a university setting. Due to the inclusion and 
exclusion criteria, the number of potential participants is quite small, limited only to 
those who have a very specific life experience. The number of students participating in 
the peer to peer mentor program will be approximately 40. The program will begin at 
Project Career at Boston University as a pilot program and following the determination of 
success of the program it will be introduced at Kent State University and West Virginia 
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University, both of which also have Project Career programs. The pilot program will last 
for one year to ensure that there is a well-developed collection of data prior to expanding 
the program to other Universities.  
Evaluation Questions 
The evaluation questions for this program come from various stakeholders who have 
different objectives that measure success. 
Students: Will my grades improve? Will I learn more about how to manage my own 
education and needs?  
Peer Mentors: How will I know how to support my mentee?  
SEC of Project Career: Will students exhibit an improved adherence to Project Career 
programs? Are the mentors equipped to guide their mentees? 
Research Design 
The research design that will be used in this study is a repeated measure quasi-
experimental, pre-test and post-test design. Due to the nature of the program it is best to 
have the participants act as their own controls by gathering data before program 
implementation and after completion. These comparisons allow for an accurate 
representation of improvements and changes that are made between start and finish of the 
program. There will be performance monitoring as well as analysis of service delivery 
pathways and client feedback in order to collect enough valuable data to have clear 
results. The performance monitoring will be gathered from the continuous interactions 
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between program participants and the TEC. Analysis of service delivery pathways will 
track the support given to each of the mentor pairs to ensure that each peer mentor match 
is receiving what they require to be successful. This will also help to determine how 
much support is necessary to promote success for future use of this program. Finally the 
client feedback will be gathered with use of surveys to determine the success of the 
support provided by the SEC and by the peer mentors.  
Gathering Qualitative and Quantitative Data 
The design that will be used is a combination of qualitative and quantitative data 
collection because program is expected to achieve such a wide range of results such as 
QOL improvement, grade improvement, and increased self advocacy. These results 
cannot be measured by using just one approach; in order to get a full picture of the 
benefits of the program we must use a combination of quantitative and qualitative data 
collection.  
Quantitative:  
- Quality of Life measures 
- Grade/GPA improvement 
- Surveys 
Qualitative: 
- Semi-structured interview about experience 
- Explore social impact through observation during group activity 
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Data Management Plan 
Collecting:  
 Information will be collected using surveys that address perceived success, 
quality of life, usability of the program, etc. The surveys will be scored on a 1-5 rating 
scale from “no improvement” to “great improvement” or “not useful at all” to “very 
useful”. Therefore, much of the data collection will be ordinal. Consents will be collected 
by the program TEC at the beginning of the program from all participants to ensure 
permissions to use data collected. If the participant does not want to be involved in 
information collection then the mentee will be matched with a mentor and their 
information will be excluded from the data collection process. 
Storing:  
Information will be stored in an Excel 
spreadsheet format to ensure easy readability. 
Consent information will be stored in files on a 
secure computer to ensure easy accessibility. 
Information will be organized by the student 
survey response and the question asked. To the 
right is an abbreviated version of the spreadsheet that will be used.  
 Data collected will be from the survey sent before the program and following 
the completion of the program. The surveys will include a wide range of 
 Grades Missed 
classes 
Ask for 
S1    
S2    
S3    
S4    
S5    
S6    
S7    
S8    
S9    
S10    
Table 4.1: Data Collection  
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topics that will give a broad picture of the effects of the program. Information 
collected will include demographics of the program as well as the history of 
each student’s grades education history. 
 Data will be collected by the OT students who are involved in the program 
implementation.  
 Data will be stored by the OT students in a secure spreadsheet involved in the 
program implementation.  
 To ensure that the surveys are reliable, each student will be sent a one-time 
use survey and will be asked to complete it during a group session. This will 
help to ensure that the students give each question equal consideration and 
they can ask for help if needed. It’s important to consider the deficits that 
these students face and the challenges that they may have when completing 
assignments. By having the participants come together to complete their 
survey they are given the opportunity to ask questions or talk through 
responses in order to prevent guessing.  
Retrieving  
Information will be collected with use of iPads. Each of the participants will have 
an iPad that they were given at the onset of Project Career. They will be sent a link to the 
survey which they will complete and then submit to the database. This will allow for 
better organization, easier data entry, and ensure readability of the surveys.  
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Analyzing  
Data will be analyzed by the program coordinators to determine if the data shows 
improvement in the critical areas of grade improvement, quality of life, and advocacy for 
self.  
Data Analysis and Reporting 
Hermeneutic methods are used to understand underlying meanings and important 
data through coding and labeling. This is used in my program because the data collected 
contains information that must be deconstructed to find meaning. The meaning that we 
hope to glean from these surveys and interviews will shape the way that we interpret the 
results of the program as well as how we change and adapt the program to fit needs of the 
participants. Qualitative data will be collected by OT students and the interviews and 
surveys will be coded as they are recorded. Following the coding there will be assigned 
categories and themes that emerge from the collected information. The OT students will 
be encouraged to consider hypotheses that could be devised from the coding and then will 
work with the TEC and other researchers to determine the results of the data collection. 
Quantitative data including GPA, survey results, and Quality of Life measures will be 
collected and analyzed using nonparametric statistics because the data collected will be 
ordinal.  
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CHAPTER FIVE: FUNDING PLAN 
The proposed program is university based and is to be used in conjunction with 
Project Career, a support program for individuals in a university setting who have 
experienced a traumatic brain injury (TBI). This new peer-to-peer mentoring program 
will pair alumni or experienced students from Project Career with new members of 
Project Career. The peer-to-peer mentor match will work together to improve the mentees 
school experience easier by providing helpful advice, homework assistance, and a trusted 
relationship. The program is meant to assist the mentees in navigating the university 
environment through in-person and online interactions. 
In order to implement this program, the resources and funds needed must be 
available. The program is created with the knowledge that Project Career is not 
indefinitely available to university students due to the end of grant funding. With that in 
mind, the program shifts it focus slightly to accommodate for incoming students who 
have experienced a TBI but may not be enrolled in Project Career. The integration of 
those students into the peer-to-peer mentoring program is possible with strong mentors. 
To ensure success we need to first recruit quality staff and adequate materials.  
Available Local Resources 
The peer-to-peer mentoring program is created to be run at a university setting 
which allows for the use of resources that are readily available. Those resources include 
faculty, students, facilities, and materials. Boston University (BU) is the pilot for this 
program which means that the resources that are described in this section are based on 
availability at BU. The peer-to-peer mentor program will require several levels of 
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oversight; the Technology and Employment Coordinator (TEC) of Project Career, a staff 
member hired to oversee specifically the peer-to-peer mentoring program, and OT 
students. While it is not necessary to have additional faculty, we have the opportunity to 
utilize the faculty within the College of Health and Rehabilitation Sciences: Sargent 
College. The participation of a BU occupational therapy faculty member as a leader to 
provide guidance within the program will assist in some decision making, providing 
ideas, and providing access to needed resources at BU. In addition to faculty 
involvement, the TEC from Project Career will be utilized to oversee the Project Career 
students of their familiarity with the students who are involved. The TEC salary is 
currently funded by a Project Career National Institute on Disability, Independent Living, 
and Rehabilitation Research (NIDILRR) grant with the goal of finding additional grant 
funding beginning at conclusion of the NIDILRR grant.  
 Also available in the BU OT department are OT students who are required to 
participate in fieldwork placements. The goal is to designate this program as a fieldwork 
setting and assign specific responsibilities to students who are placed in this role. This 
will begin as a Level1 Fieldwork placement which is a once weekly placement and then 
as the program advances and expands it will become a Level II Fieldwork placement. 
Another option for OT student involvement is to offer a graduate assistant position with 
the BU faculty member who is involved in oversight of the program. A graduate assistant 
(GA) position will allow for more consistency with the student leadership of the program 
and will offer that student the opportunity to have influence over the program.  
The peer-to-peer mentoring program does not require consistent in-person 
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facilities due to the nature of the program. The program will require use of a space for 
training and meetings with the TEC and other leadership. There are several public 
meeting spaces available for students on BU’s campus that can be utilized without cost 
for one-on-one meetings or small groups. Otherwise there is a process of reserving room 
space through BU for registered student groups. The first step to reserving those rooms is 
to register the peer-to-peer mentoring program as a student group within Sargent College 
with the BU faculty member as their sponsor.  
While Project Career continues to run, each student is provided with an iPad to 
use. The iPads will be used as forms of communication, a method to complete surveys 
and assignments, as well as a tool for reminders. Many students will also have personal 
computers that can be used for a similar purpose. The peer-to-peer program will 
incorporate those resources by integrating them into methods of communication with 
their mentor match, receiving emails from the project coordinators, and implementing 
new tools and reminder systems. 
Needed Resources  
The first expenses to be discussed are the hiring of a part-time staff member who 
will lead the peer-to-peer mentoring program. Ideally this staff member will be a graduate 
of Project Career who holds a bachelor degree in an area that provides the necessary 
skills. According to Glassdoor.com the average yearly salary for a college graduate in an 
entry level position with a psychology degree is $29,975 per year. A part time position 
will be paid hourly at a rate of $19.  
The supplies that are needed include printing, telephone, and office space. 
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Printing can be done at BU for 10 cents per page by students and is free for staff 
members. If needed the local FedEx Kinkos can be utilized for printing materials for 
mentor training including the mentor training manual. The cost of printing 10 manuals at 
15 pages each is approximately $10.35 per manual which is approximately $103.5. 
Contracts for staff and mentors will also need to be printed either at BU or through 
Kinkos services. Telephone access is required for the staff member who works part time. 
In order to minimize costs as the program is initiated, the staff member will receive a $20 
per month to put towards their own phone bill. If the cost of the staff member’s phone 
plan increases as a result of their program involvement that cost difference will also be 
paid up to $40.  
There will be official office space for the staff member who is hired for this 
program. The staff member will be given a Kerberos password which allows them to log 
into the BU wireless network. Reserving a small room in Sargent College for a few days 
each week or utilizing public space in Sargent College or on BU’s general campus are 
options to avoid paying fees. The requirement is to designate a touchdown point for 
meetings with the staff member. Those meeting spaces might include the employee’s 
office, a coffee shop, library, or other public meeting space.  
Each mentor would be provided with a small stipend to allow for more creative 
meetings with their mentee. The funds would be allocated for public transportation to a 
meeting with their mentee, purchasing non-alcoholic beverages or snacks, or purchasing 
necessary or helpful tools for their mentee within a certain budget. These funds would be 
provided on a reimbursement basis to prevent inappropriate use of program funding. 
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Each mentor would be allotted $100 per semester with the hope that they will have at 
least 6 in-person meetings throughout the semester.  
The expenses that are outlined are not extensive; with the only major required 
expense is the salary of the part-time staff member. With that in mind the goal of funding 
will be to find a grant or angel investor that can provide at least $40,000 for this program. 
If that funding is unavailable there is flexibility, however without funding there is less 
stability within the program due to lack of resources.  
Table 5.1: Budget 
Budgeted Item Cost Justification 
Part-time staff 
member 
Approximately $19/hr, 
20-25 hrs/wk 
The part-time staff member will be in charge of the 
day-to-day operations of the program. They will 
have responsibility for mentor interviews, mentor 
training, peer mentor matching, and monitoring the 
mentor relationships. They will have the support of 
the TEC, BU faculty member, and OT students to 
whom they can assign projects. 
Cell Phone 
stipend 
Monthly stipend: $20 
Difference in change 
of phone plan:  up to 
$40 
Requiring the staff member to use their own cell 
phone limits the monthly cost to the program 
because there is no need for a phone line. 
https://www.snc.edu/financedepartment/docs/cell_
phone_stipend_agreement.docx 
Printing 
 
Mentor Training 
manuals 
10 for $103.5 through 
FedEx Kinkos 
OR 69 cents per page 
at Kinkos 
Contracts:  
BU Printing services- 
10 cents/page with BU 
Mentor training manuals are necessary to provide 
visuals and a reference for the mentor to utilize 
during their training and mentoring experience. 
Contracts for staff and mentors must be printed to 
keep on record.  
https://www.fedex.com/apps/printonline/#! 
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Kerberos login access. 
FedEx Kinkos- 69 
cents/page 
Mentor Stipend $100 per semester for 
each mentor 
Each mentor will be given a $100 stipend to use on 
transportation costs related to the program, 
purchasing coffee or snacks during a peer mentor 
meeting, and other program related expenses. 
Participants must submit receipts for 
reimbursement.  
Internet Access 
and Meeting 
Space 
There is no additional 
cost for Internet access 
Each of these locations and networks are free of 
cost. 
BU wireless network: the staff will be given BU 
Kerberos passwords which logs them onto the 
wireless network. 
Staff can meet with students in their BU office and 
other on-campus locations around Boston  
BU wireless network with Kerberos password 
Public Wi-Fi in library, coffee shop 
Total Approximately $8452 
per semester 
 
 
Grants 
To provide the resources that are needed for the success of this program we must find 
funding that will adequately support the implementation of this program. Grants are a 
source that can be tapped through the government, universities, and private organizations. 
The following are examples of grants that this program may qualify. Each grant has a 
different purpose and may require adjustments to the program to fit.  
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Table 5.2: Grants 
Grant Grant Criteria and Applicability 
Student Support Services 
Program  
Competitive Grant 
Funds are awarded to a postsecondary educational 
institution to provide opportunity for “academic 
development, assist students with basic college 
requirements, and to motivate students toward the 
successful completion of their postsecondary education.” 
Project must provide: 
- Academic tutoring 
- Advice and assistance in choosing postsecondary 
courses 
- Assist with education about community resources 
- Acquaint students with career options 
 
Funding awarded: This grant awards funding based on 
number of participants in the program. Previous grant 
recipients received more than $200,000 for the fiscal year.  
 
https://www2.ed.gov/programs/triostudsupp/index.html 
National Center for 
Information and Technical 
Support for Postsecondary 
Students with Disabilities 
(the Center) 
Discretionary/Competitive 
Grants 
The Center provides technical assistance and information on 
methods and practices to improve students’ ability to attend 
postsecondary education successfully. The center also 
works with higher education to ensure that they are not 
discriminating and are adhering to the Rehabilitation Act of 
1973.  
This grant is applicable because the peer-to-peer mentoring 
program works to support students with disabilities 
throughout their postsecondary education experience.  The 
program prevents discrimination by working with students, 
the university, and professors to ensure that the student 
receives adequate support.  
 
Funding awarded: Funding has been awarded to one 
institution for a total of $2,474,094 over four years. 
 
https://www2.ed.gov/programs/ncitspsd/index.html  
American Occupational 
Therapy Foundation 
(AOTF) Intervention 
Research Grant Program  
Part of the mission is to “advance the science of 
occupational therapy to support people’s full participation 
in meaningful life activities.” The grant is meant to lay 
groundwork for intervention studies to support the 
Centennial Vision of OT as science-driven and evidence-
based. The funding provided is for new or novel ideas in 
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order to advance the practice.  
Priorities for 2018 include functional cognition, technology 
and environmental support in home and community, 
development and transitions for individuals, and emotional 
and physiological influences, all of which apply to our 
research.  
 
Funding awarded: Up to $50,000 of funding for the 
program. 
 
http://www.aotf.org/scholarshipsgrants/aotfinterventionrese
archgrantprogram 
Nedra Gillette Endowed 
Research Fellowship 
The Fellowship seeks to support interdisciplinary and cross-
cultural research into the human condition as it is influenced 
by health, participation in valued roles, and social justice 
with special interests. 
The mentoring program is client-centered and occupation 
based and uses the therapeutic use of self to influence 
change in the individual matching the criteria of the grant.  
Funding awarded: $1,500 
http://www.aotf.org/scholarshipsgrants/nedragilletteendowe
dresearchfellowship  
BU Sargent College 
Dudley Allen Sargent 
Grant 
This grant gives financial assistance to Sargent College 
post-doctoral students involved in research when there is an 
obvious need to sustain the research project. Each proposal 
is evaluated according to importance and relevance of the 
research, adequacy of the design and method, as well as 
feasibility of the project. 
 
Funding awarded: maximum $5,000 
 
http://www.bu.edu/sargent/research/research-funding-
administration/dudley-allen-sargent-research-fund/doctoral-
candidate-application-guidelines/ 
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Conclusion: 
The proposed program has the benefit of being a University-based program 
allowing for utilization of personnel and access to resources that would not otherwise be 
available. The university offers invaluable support through faculty, facilities, services and 
materials. By factoring those resources, the cost of the program is much less because of 
what is already available. The challenge will be to access enough funding to allow for 
hiring of staff and collection of needed resources.  Grants and community funding are the 
most accessible sources of funding for this program.
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CHAPTER 6: DISSEMINATION PLAN 
Description of Proposed Program  
The program under consideration is a peer-to-peer mentoring program that is 
designed to support students with TBI who are enrolled in a two- or four-year University 
program. The students participate in Project Career, a program that incorporates 
personalized support using iPad technology and mentoring support from the TEC. The 
peer-to-peer mentoring program is an addition to Project Career that expands the scope of 
support available to students and allows them to thrive in the University environment. 
The peer-to-peer mentoring program matches alumni or experienced students enrolled in 
Project Career with students who require additional support in academics, social support, 
and communication with others.  
Goals 
Long-term Goal: Increased overall participation and recruitment for Project Career with 
program features including this peer-to-peer mentoring program at Universities across the 
country.  
Short-term goal 1: Dissemination of a template for all undergraduate university programs 
to offer a peer mentoring program to all incoming students with a disability. This will 
include offering training for all heads of disability services at Universities on the use of 
peer-to-peer mentoring for improving participation and success in school. 
Short-term goal 2: Improve recruitment of veterans to Project Career at all participating 
Universities by working with Veteran support services and disseminating resources to 
healthcare providers who work with this population. 
  
43 
Short-term goal 3: Expand recruitment to begin at the high school level in order to 
increase time available for the participants, as well as raise awareness and improve 
visibility of the program. Dissemination of the program information to high school 
administrators and counselors will assist in improving the visibility of the program from 
the secondary school level.  
Audiences and Key Messages 
Primary audience: Administrators of undergraduate institutions with Project Career on 
campus to provide insight into the benefit of peer-to-peer mentoring at Universities. 
Key Messages:  
1. By implementing a peer-to-peer mentoring program, students will improve grades 
and GPA average which will improve overall school standing. The success of 
these students will lead to a strong future for individuals and for the institution.  
2. With the implementation of this program there are more opportunities for funding 
from organizations such as the Department of Education and support from the 
disability community. Appealing to stakeholders in disability services can assist 
in acquiring resources, funding, and increasing accessibility of Universities for 
students with disabilities. 
3. Creation of a peer-to-peer mentoring program will improve interpersonal 
relationships for each of the participants as well as provide a built-in support 
system.  
Secondary audience: Students with traumatic brain injury who require support to be 
successful in school. 
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Key Messages: 
1. Students who participate in Project Career and the peer-to-peer mentoring 
program have higher grades and reduced stress throughout their University 
experience.  
2. Participation in Project Career can improve readiness for the working world 
through training for interviews, learning about appropriate communication styles, 
and presenting themselves professionally. 
3. The peer-to-peer mentoring program can provide lasting personal and 
professional relationships which are valuable when there are problems that need 
to be solved or challenges with school or personal life. Relationships can improve 
overall life satisfaction by providing a partner for attending social events, 
someone to relate to and a sounding board for advice.   
Spokespersons 
Influential Spokesperson 1: Karen Jacobs, Ed.D., OT, OTR, CPE, FAOTA 
Karen Jacobs is the Program Director of the Post-Professional Doctorate of Occupational 
Therapy at BU as well as one of the creators of Project Career. She is knowledgeable 
about this population and is able to appeal to educators and administrators.  
Influential Spokesperson 2: Graduate of Project Career 
A graduate of Project Career understands the need for social and emotional support 
throughout the school experience. They are able to describe the experience of having the 
symptoms of a traumatic brain injury in school and the coping skills that are required to 
  
45 
be successful. This representative will be pertinent when convincing students that they 
will benefit from this program.  
Dissemination Activities 
Written information: 
Newsletter: Each month there will be a brief newsletter sent to participants and 
stakeholders electronically with updates and successes of the program. Content will 
include suggestions for conversation topics and teaching information that might aid the 
communication between mentor and mentee. With permission from the participants there 
will also be brief recaps of activities and successes of the program during that time 
period. This method of dissemination allows the program to reach all levels of 
stakeholders in the program which has allowed for more buy-in for participation. 
Brochure: The dissemination of a brochure to universities, high schools, and veteran 
support services will be vital to recruiting participants. The brochure will contain 
information about Project Career and Peer Connections for Success as well as 
testimonials from participants and university faculty. These brochures will be 
disseminated after the successful completion of the pilot program at BU. After positive 
results and data have been collected there will be opportunity for expansion to other 
Universities and with more diverse participants. Brochures will be created by OT 
students who are working with Peer Connections for Success as well as hired staff.  
Journal Article: A journal article will be published in AOTA or another relevant 
publication describing successes of Project Career, specifically the peer-to-peer 
mentoring program. This will provide information to other healthcare providers, 
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academic institutions, and interested parties who may be qualified to adopt or participate 
in this type of program. The article will be written by creators of the program including 
the hired staff member, Project Career co-founders, OT students participating long-term, 
and other experienced parties. The journal article will be written and published at the 
conclusion of two years of program success to provide adequate data as evidence.  
Person-to-Person Contact: 
In-person Meetings: The staff of the program will initiate meetings with BU 
administrators, disability services, and other support services who have contact with 
potential participants and are able to aid in recruitment. Meetings will be initiated with 
administrators and disability services at various Universities to increase participation. 
The goal of these meetings is to recruit influential parties who might be able to increase 
the network of participants. These meetings will be held throughout the program to 
recruit participants and garner support from the University. 
Conference Presentations and Workshops: Presentations will be made at various 
conferences including the Massachusetts Occupational Therapy Association (MAOT), 
Brain Injury Association of Massachusetts (BIA-MA), the American Occupational 
Therapy Association (AOTA), and other relevant organizations. Presentations will 
include information about Project Career and the peer-to-peer mentoring program with 
testimonials and an interactive experience with iPad apps and role play of peer mentor 
interactions. These presentations will be done by Project Career staff, OT students, and 
other relevant parties after the pilot program has been successfully completed.  
Electronic Resources: 
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Website: There are several existing websites for Project Career that have the basics of the 
program and provides contact information, relevant research, and additional resources for 
each university and the program as a whole. The websites will be updated by the staff 
member and a volunteer web developer to include current information about the new 
peer-to-peer mentoring program. 
Table 6.1: Dissemination Budget 
Item Budget Justification 
Graphic design- web 
development 
Volunteer  The Project Career website is 
difficult to navigate and may need 
updating.  Adding information about 
the peer-to-peer mentoring program 
is critical to improving visibility. 
Creating an entirely new website is 
expensive therefore we will search 
for a volunteer to provide updates. 
“Coffee dates” 
- Recruiting 
students 
- Garnering 
interest from 
administrators 
and educators  
$200 per semester  Purchasing refreshments during 
meetings is a gesture that is 
generally well received by 
stakeholders as way to break 
tension. 
Conference 
transportation 
 
BIA-MA 
 
MAOT 
AOTA 2019: New 
Orleans, Louisiana 
 
 
In-state transportation:  
$20-30 for gas 
 
Out of state transportation:  
Plane fare: $244+ x2 
people 
 
Skyscanner.com   
Funding for transportation is critical 
for ensuring that staff are able to get 
to conference.  
Conference 
registration 
 
BIA-MA 
 
 
 
 
$175 (member) $225 (non-
member)   
 
$95 (primary presenter), 
To participate or present at a 
conference a fee is required. 
Conference presentations and 
workshops are necessary for 
professional development and 
program dissemination. 
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MAOT 
 
 
 
AOTA 
$225 (member), $325 
(non-member)  
 
$451 (member) $676 (non-
member) 
At least 2 presenters will be required 
for each conference. 
Brochures: printing 
 
$400 for printing 200 
copies 
 
 
https://www.fedex.com/ap
ps/printonline/#! 
200 copies of the brochure will be 
the initial printing order, it will be 
disseminated to University officials 
and disability services at various 
schools to be accompanied by a 
presentation. 
 Total: $2170 
 
The budget fluctuates based on 
number of participants in the 
presentations as well as the prices of 
services needed to fulfill the needs 
of dissemination.  
 
Evaluation 
The program dissemination process will be evaluated for effectiveness by tracking 
the number of participants who are involved after a year of program implementation. 
Students and stakeholders will be given a survey when they become involved in the 
program to determine where they learned of the program, the date of their enrollment, 
and the aspect of the program that they anticipate will be helpful. Students who enroll 
will be tracked based on start date of the program. Other stakeholders are tracked through 
a similar system of recording participation on a chart.  
 Conclusion 
The goal of this dissemination plan is to improve visibility and viability of Project 
Career and the peer-to-peer mentoring program. With in-person contact, electronic and 
printed information, and conference participation the message of this program is widely 
spread. The budget that is outlined is an approximation due to constantly changing 
markets. However, with this budget there is opportunity to spread this message due to 
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resources available in the academic world as well as relationships that have been formed 
by educators and administrators. Increasing understanding of this program improves 
chances of wider adoption and therefore adequate support provided for every University 
student with a TBI. A strong dissemination plan utilizing key influencers will guarantee 
recruitment of interested parties who have stake in this population. Increasing support for 
these students during their University experience will eventually improve their 
opportunity for success later in life. 
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CHAPTER 7: CONCLUSION 
Students with disabilities at the postsecondary level often fall behind their able 
peers, which creates the assumption that they do not have the skills to succeed. For the 
individual with a traumatic brain injury (TBI), there are barriers that must be broken to 
enable success. One of the most critical times for those individuals is the university 
experience, when the student must adapt to new roles, routines, and a new environment. 
These changes present opportunities for failure due to the complexity of each factor. 
Universities work to provide their students with necessary assistance based on their 
diagnosis but often fail to consider the whole picture, including the students’ individual 
needs (Shpigelman & Gill, 2012). A group program, such as Project Career, allows for 
teaching strategies that promote success in school through use of technology and 
mentoring. However, it is not enough to provide a general intervention, it must be 
individualized to promote buy-in and success with each student.  
Developing a peer-to-peer mentoring program is an approach that has been 
utilized for various populations of individuals with disabilities. The unique qualities of 
the TBI population provide a strong base of support to justify the need for an 
individualized support program. Peer Connections for Success was created to remediate 
problems that these students have when they are going through the university experience 
and continued healing process.  
Peer Connections for Success uses theories and the evidence-based literature to 
promote the best use of resources within a university setting. The utilization of peer 
mentors who have experienced a TBI ensures that the mentees have common ground with 
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their mentor from the beginning (Festinger, 1952; Knowles, 1984; Miroballi, 2010). The 
key to a successful relationship is to consider similar characteristics, injuries, and 
interests to create a quality match between mentor and mentee. Once that match is 
created, proper communication must be promoted through use of electronic mentoring or 
in-person mentoring. The communication should be informal to promote a comfortable, 
relaxed relationship in which the mentor and mentee can have mutually beneficial 
interactions (Shpigelman & Gill, 2012). The social comparison theory and the adult 
learning theory help to shape the methods of teaching that are utilized by the Technology 
and Employment Coordinator (TEC) of Project Career and the other faculty and staff that 
are utilized for the peer mentor program. By using structured theory to inform upon a 
program, it is easier to set standards and goals that are attainable.  
The peer-to-peer mentoring program will provide benefits for these students that 
far outweigh the cost incurred. By utilizing community resources at Boston University 
(BU), the pilot program accrues fewer costs than it would if it were structured to function 
outside of a university setting. Within the university, the program can utilize skilled 
faculty as well as facilities and materials. The evidence supports allocating funding 
towards the creation of this program due to the high rate of success that has been seen in 
past programs. 
Dissemination of this program will stay within academic settings until it has been 
widely adopted at more universities, then it can be applied to different settings. A benefit 
to the education sector is the communication between universities, conference attendance, 
and the availability of different avenues of communication. This doctoral project has the 
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opportunity to impact large populations of students with various disabilities. It is easily 
generalized to different diagnoses and can be adapted to fit the needs of each student and 
setting. The use of a peer-to-peer mentoring model is widely supported, and with the 
application of the evidence provided in this project there is an opportunity for widespread 
use. 
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APPENDIX A: MEETING LOG 
Date In person or 
online? 
Location  
(if in-person) 
Topics 
discussed 
Was a follow-
up required? 
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APPENDIX B: GOAL SETTING TEMPLATE 
A goal is something that you want to achieve. Whether it be a better grade in a class, 
improving a relationship, or managing finances they can all be considered achievable 
goals. Brainstorm responses to the following questions based on a goal that you want to 
achieve. 
1. What goal you want to work on? 
 
 
2. When do you want to accomplish your goal? 
 
 
3. Do you need help to accomplish the goal? From whom? 
 
 
4. Why do you want to achieve this goal? 
 
 
5. What do you need to do to accomplish the goal? 
 
 
Fill in the blanks with your responses: 
By   1    I will be able to __2__ with help from __3__ in order to 4  .   
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APPENDIX C: PEER MENTOR MANUAL 
 
 
 
 
 
 
 
 
 
So you want to be a mentor? 
Training Manual for Peer-to-Peer Mentoring with Project Career 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Rebecca Fleischer, MS, OTR/L 
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Welcome to the peer mentor training program!  
 
You have been chosen to be a peer mentor for students in Project Career, 
which is a big accomplishment. There are important responsibilities that 
come with this position; you will be able to help a student be successful in 
school.  
 
This manual will be used in conjunction with the mentor training program to 
explain concepts, provide activities, and allow for application of learned 
information. The person who is leading the training will go through the 
manual with you to explain the purpose of each section and how it will assist 
you when you are interacting with your mentee.  
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Section 1 
Learning objectives: 
 
By the end of this section you will be able to  
 Identify 1-2 people in the group by name, place of birth, and/or fun fact. 
 Apply learning from this activity to the peer-to-peer mentoring program 
Get to know your fellow mentors: 
Break into groups of 2 or 3, make sure that you are paired with someone who you 
don’t know very well. 
1. Ask your partner the following questions to get to know them, you will 
introduce your partner to the group when time is up. Write your partners 
answers in the space provided below.  
a. What is your name? 
 
b. Where are you from? 
 
c. What is one fun fact about you? 
 
d. If you could travel anywhere in the world where would you go? 
 
What was learned during this activity besides the information about your partner? What 
did you practice by doing this activity? 
We practiced getting to know a stranger in a short time. It was a little bit 
uncomfortable to begin but we adjust as we begin talking to our peer. This 
situation was very similar to what we will do when we first meet our peer partner. 
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Section 2 
Learning Objectives:  
By the end of this lesson you will 
 Be able to define peer mentoring in relation to this program. 
 Understand your role in this program. 
 State areas in which you will be able to assist a mentee.  
1. Overview of Peer Mentoring 
Typically, mentoring occurs when one person with a high level of experience in a special 
area is matched with an individual who has less experience in that area. The mentor can 
teach their mentee by giving them advice, listening to their concerns, and helping them to 
make decisions, among other things. Peer mentoring involves a special matching process 
in which a mentor and mentee who have had similar life experiences and interests which 
allows their relationships to be stronger and more effective are paired to provide guidance 
and share experiences. When the mentor and mentee are able to relate to each other they 
will be more likely to have a positive relationship.  
This mentoring program is for people who are alumni of Project Career and those 
who are currently enrolled. Therefore, the ‘peer’ aspect of this relationship is that both 
the mentor and mentee have been involved in the same program which gives the mentor 
the ability to assist the mentee with their learning.   
 
2. Your purpose- How will you be able to help? 
As mentors, your job will be to be available to your mentee to answer questions and to 
also ask them questions. Each semester your mentee may have classes, exams, social 
experiences, an internship or work responsibilities, studying obligations, and many other 
experiences that will require their diligence and your expertise. You are part of Project 
Career and now it’s your chance to help those students who need some additional 
guidance and support.  
 We foresee that your support will have an impact in these areas: 
- Empowerment and the ability to cope with stress 
- Quality of life 
- Mood fluctuations 
- Communication skills 
- Knowledge of available resources  
- Social support  
 
Why are you here? Do any of these reasons apply to you? 
- “I want to give back” 
- “I want to help people who experienced something similar to what I experienced.” 
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- “I want to support a cause that’s important to me” 
- “I want to learn new skills” 
- “I want to create relationships with new people” 
- “Project Career was important to me in college, I want to continue to be involved” 
 
 (Hibbard et al., 120, 2002; Shpigelman, Weiss, & Reiter, 2009)  
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Section 3 
 
Learning Objectives: 
By the end of this section you will be able to; 
 Restate three actions that will be required of you when you are enrolled in the 
peer mentor program 
 Define three areas of difficulty that your peer mentee might be experiencing  
1. Functions of a Peer Mentor 
Your mentee has experienced a traumatic brain injury that has changed his/her life, 
whether the injury was last month or five years, just like your injury affects you. Your 
mentee may want to talk to someone who has been in their shoes and can guide them in 
the right direction. Your role as a peer mentor is to offer your expertise to your mentee. 
You share at least one similar experience- involvement in Project Career and therefore 
you can help your mentee by offering guidance and support in order to help your mentee 
be more successful.  
 
You will: 
● Have at least one contact with your mentee every week (maybe more!) 
● Listen to your mentee, learn what they are doing in school. 
● Answer questions- your mentee is learning about themselves, their classes, and 
their new environment, they’re bound to have questions! 
● Ask questions- Come up with topics that you would have wanted to talk about 
with a mentor when you were in Project Career. For example: 
○ How do you ask your professors for help? 
○ Have you contacted disability services if you need more time on your 
exams? 
○ Have you made friends? 
○ Is there anything that has happened in or outside of class that you are 
concerned about? 
○ Are you having any problems with your iPad or apps? 
○ What do you want from me in this partnership? 
● Help your peer mentee set goals for each semester, what do they want to be able 
to accomplish? What can you do to help them accomplish those goals? (see goal 
setting template in Appendix 2) 
 
2. Challenges that your mentee might be experiencing (cognitive, physical, 
psychological) 
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While you both may have experienced a similar injury, no two injuries are the same. 
Therefore your experiences with your injury are going to be different, you might have 
experienced different symptoms than they did but you can still offer support. Some of 
what they are experiencing is beyond your skills and training, in that case we urge you to 
seek assistance from the Project Career Technology and Employment Coordinator (TEC), 
Amanda Nardone or Karen Jacobs.  
 
Depression: Mental health problems are common among people who have experienced a 
traumatic brain injury. Depression is especially common in people with an injury, 
disability or illness. It can come out of nowhere and stick around until it is treated. 
Symptoms might include;  
● Feelings of sadness or hopelessness 
● Irritability or frustration  
● Tiredness 
● Loss of interest or pleasure in everyday activities 
● Loss of appetite 
● Feelings of worthlessness 
(Mayo Clinic, 2017) 
 
If your mentee confides in you about experiencing any of these symptoms, show empathy 
and recommend that they see a mental health counselor (see section 4). If you feel that it 
is a dire situation (ie. the person has indicated that they want to harm themselves or 
others) please confide in the TEC for additional support and guidance. If the TEC is not 
immediately available encourage your mentee to contact their doctor or go to the nearest 
psychiatric clinic for evaluation.   
 
Fatigue: Fatigue is when you feel that your body or mind is exhausted and you cannot 
continue doing activity without first resting. This is common in people who have a 
traumatic brain injury, you may have experienced this yourself. Try to remember what 
you used to do to manage your fatigue- is there anything that helped?  
 
Social challenges: Social problems can be anything from having difficulty making 
friends, communicating with professors, learning appropriate behavior in public 
situations, volunteering an opinion in classes, and so much more. These problems are 
incredibly common in people who have a traumatic brain injury because they find that 
they are unable to manage social situations or remember the appropriate behavior that 
they should exhibit when they are in specific places with different types of people.  
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You can help your mentee practice difficult interactions that they might need to have with 
a professor, in a group project, with their best friend, or with disability services. Role 
play is a great way to practice with your mentee, it will allow them to apply their skills 
and for you to give them feedback (See section 6 for more information on Role Playing).  
 
Technology problems: Technology is hard! We all have difficulty with technology but it 
is especially challenging to learn new technology. The benefit of being a participant or 
alumni of Project Career is that you have knowledge of iPad technology and the apps that 
are available. Your mentees might have problems managing their iPads, problems that 
you might be able to fix due to your previous knowledge. If you can’t fix the problem, 
contact the TEC or another peer mentor who might have more knowledge of technology.  
 
Anxiety: Anxiety is when an individual has intense and persistent worries about everyday 
tasks. This can be temporary or constant, it varies in severity and have a major impact on 
daily functioning. If your mentee is experiencing anxiety, discuss the topic of their 
anxiety and explore if there are any ways in which you can offer support to resolve their 
anxiety. If their anxiety persists beyond where you feel you an assist, recommend that 
they see a medical professional and contact the TEC.  
 
Medical questions: If your mentee attempts to discuss symptoms or asks you for medical 
advice, suggest that they write down their questions and concerns to ask their doctor. Do 
not offer medical advice! 
If you feel that you cannot offer correct information or if you feel that your mentee 
requires more professional advice, contact your TEC for guidance. 
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Section 4 
Objectives: 
By the end of this section you will be able to 
 List 3 skills that you will need as a mentor 
 Identify personal experiences that relate to those skills 
 
Skills that you will need for mentoring: 
The following are skills that we have found are important for peer mentoring 
relationships. 
 
Empathy 
Empathy is described as “the ability to understand and share the feelings of another” 
which you are uniquely qualified to do for your mentee. You already have shared 
experiences and may have been in the same place emotionally at some point in the recent 
past. You can use those experiences to relate to your mentee. 
The following questions will help you to think about empathy; 
 
Can you remember a time when someone made you feel better about a tough situation by 
talking about a moment in which they might have felt the same way? 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
____________ 
 
 
Read the following case study and answer the questions that follow; 
 
Nicole is a 23 year old student with a Traumatic Brain Injury. She was recently referred 
to Project Career by one of her Professors because she has been having difficulty 
finishing her assignments on time. You have been matched with her through the peer-to-
peer mentor program to provide support and recommendations to help her succeed.  
 
 Pause and Think, how would you respond? 
   
1. “I don’t think I’m ever going to be able to graduate from 
college, it’s too hard.” 
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Response: I understand that you have this fear that you won’t 
graduate, I know that school is not easy. I felt the same way at one 
point.  
Pause and Think 
2. “I should drop out for the semester; I’m not smart enough 
to take these classes.” 
Response: I understand your reasoning for wanting to drop, school 
is really tough and sometimes we don’t do very well in our classes. 
What if we work together to figure out some ways that I can help 
you? 
Pause and Think 
3. “I don’t have anyone in class that I can talk to for help.” 
 
Response: It’s so hard to meet people in a setting like that. I also 
had a really hard time talking to classmates for a long time; it 
takes practice and some bravery! Maybe we can practice some 
strategies for putting you in the position to meet new people in 
class?  
Listening Skills 
Listening skills are very important to have in any relationship, especially when your role 
is to provide advice to your mentee.  
- Listening involves 3 factors; 
- Hearing: the act of perceived sound 
- Understanding: perceive the intended meaning or infer something from 
information 
- Responding: to say something after receiving information 
These three factors are critical in any interaction with your mentee and can be difficult if 
you are in a crowded environment, have other things on your mind, or if you don’t fully 
understand your mentee.  
 
Read the following case study and answer the questions that follow; 
Ben is a 28 year old student with a traumatic brain injury who is a student at a local 
University. He has been enrolled in Project Career for one year but recently asked to be 
paired with a mentor. You meet with Ben for the first time at a coffee shop in downtown 
Boston, there is one open table in the middle of the room so you sit down across from 
Ben. When Ben begins speaking you have trouble hearing him, what do you do?  
Ben confides in you about the challenges that he’s having in classes and thinks that it 
might be because he isn’t sleeping well. At that moment your phone rings- it’s your mom 
and you have to pick up the phone. When you hang up the phone you can’t remember 
what Ben just said, what do you do? 
a. Ask him to repeat himself 
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OR 
b. Pretend that you heard by nodding your head and 
saying “yeah I get that” 
Next time you meet with Ben what can you differently to prevent these issues? 
 
Problem Solving Skills 
Problem solving is defined as “the process of finding solutions to difficult or complex 
issues”. Understanding the definition of problem solving and having the skill to problem 
solve is very different. Every day we face challenges that require consideration and 
questioning to understand how to generate a solution.  
You might need to problem solve if your mentee is not responding to your texts or phone 
calls or if they ask a question that you cannot answer. To solve these issues, you must 
take additional steps to follow through.  
Pause and think: 
What should you do if your mentee is not responding to your texts? 
 
What should you do if your mentee asks you a question that you cannot answer?  
 
Do you have any other ideas of a situation in which you might need to problem solve?  
 
Time Management Skills 
According to the Merriam-Webster the definition of time management is the “ability to 
use one’s time effectively or appropriately, especially at work.” Everyone has some 
challenge with time management in different areas of their lives, for some it’s at school, 
work, or in their personal life. Especially when starting at University many students have 
difficulty managing their personal life alongside their school responsibilities. Some 
students aren’t able to gauge the amount of time they are going to need to write an 
assignment or can’t juggle more than one class at a time.  
 Solutions for your mentee: 
- Writing out a schedule for completing assignments 
- Keeping a calendar of upcoming assignments 
- Setting timers while performing leisure activities 
- Setting phone and iPad reminders to complete assignments 
Pause and think: 
Who can your mentee ask for help when they are having trouble completing 
assignments? 
 
Where can you find time management resources that might help you and your 
mentee? 
 
What can you do if you don’t feel like you’re helping your mentee? 
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Section 5 
Objectives: 
By the end of this section you will 
 Understand the peer mentor matching process. 
 List 2 conversation topics that you can utilize when you have a mentee.  
 Understand the different modes of communication that are available to you. 
The Matching Process 
Each mentor will have one mentee who is enrolled in Project Career. In order to be sure 
that the matches are the best quality possible we will match based on several factors; 
1. Interests 
2. Career path 
3. Experience in Project Career 
4. Type of TBI  
5. Severity of Injury 
Each mentor and mentee will complete a survey and will then be matched based on the 
results of the survey.  
Then… 
After the survey and matching process each mentor and mentee match will have a 
meeting with the TEC for an introductory setting. You will learn about why you were 
matched, discuss a meeting schedule, and ask any questions that you might have.  
Potential topics for you and your mentee 
 Tips for class 
o How should they appropriately interact with professors if they have 
questions or need help? 
o Questions to ask disability services 
 Study tips: 
o How to use the iPad for organizing schoolwork, recording classes, etc.  
o The benefits of forming a study group  
o Learning how to study independently 
 Forming friendships 
o Where can they go to make new friends?  
 Student groups, class study groups, the fitness center, etc. 
o How can they initiate a friendship?  
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 Ask for a study buddy, invite someone to a fitness class, bake 
cookies and share, etc.  
o What is the difference between interacting professionally and interacting 
casually?  
 A professional interaction involves careful body language and 
understanding of appropriate conversation topics. A casual 
interaction is more relaxed, possibly more banter and easier 
conversation.  
 
Let’s brainstorm. Are there any other topics that you might discuss with your mentee? 
What would you have wanted to discuss with a mentor if you were in this program as a 
mentee? 
________________________________________________ 
________________________________________________ 
________________________________________________ 
________________________________________________ 
________________________________________________ 
What if you are unable to answer their questions? Who can you ask? 
Electronic mentoring vs. in-person mentoring 
Electronic mentoring 
What is the benefit to each of the following modes of communication when 
communicating with your mentee? 
 Video chatting (Zoom, Skype, FaceTime, AdobeConnect) 
____________________________________________________________
____________________________________________________________
____________________________________________________________ 
 Emails 
____________________________________________________________
____________________________________________________________
____________________________________________________________ 
 Phone calls  
____________________________________________________________
____________________________________________________________
____________________________________________________________ 
 Texting_____________________________________________________
____________________________________________________________
____________________________________________________________
___________________ 
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Emails, texting and video chatting allow for recording of conversations which gives the 
mentee the opportunity to look back and recall what was said in conversation (ie. any 
advice given can be kept and reviewed) 
- Video chatting can be beneficial because it’s easier to understand tone and 
interpret facial expression. 
- Emails can be used to send lists, reminders, allow for the participants to think 
about their responses. Does not allow for interpretation of body language, facial 
expressions, or tone of voice. 
- Texting allows for answering quick questions, instant responses. 
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Section 6 
Learning Objectives: 
By the end of this section you will be able to  
 Apply emotional support to principles to a real-world example 
 Use role-play to understand both sides of an emotional conversation 
 
Providing emotional support 
Emotional support is one of the most important responsibilities that you, as a mentor, will 
have. Everyone experiences emotions and many people have difficulty regulating their 
emotions, especially those who have had a TBI. It is possible that your mentor will do 
poorly on a test, experience relationship challenges, or become overwhelmed. It is 
important that you can recognize their emotions and respond appropriately.  
a. Recognize the emotion 
b. Ask about the emotions 
c. Validate the emotions 
d. Empathize with your mentee 
After completing these steps, is your mentee calm? Do they seem 
ready to switch topics? If they communicate that they need more 
support or no longer want to talk about their emotions, follow their 
lead.  
Role Playing: “What do I do when…”  
Providing Emotional Support: 
Scenario 1: 
 Mentor: Joe 
 Mentee: Eric 
Joe is a brand new mentor who was matched with Eric, a freshman in college. Eric 
experienced a TBI 5 years ago and as a result he has problems paying attention in class 
because of his short attention span. He also has challenges reading social cues like facial 
expressions and body language. It’s the first time that Eric and Joe are meeting one-on-
one. Eric mentions to Joe that he is not doing well in biology. He says that he leaves class 
every day and doesn’t remember the topic of the lectures. He also wants to talk to his 
professor about getting extra help outside of classes but he doesn’t know how to approach 
the topic.  
Role play this scenario, choose a partner and assign roles. Remember that there are many 
pieces to this scenario; 
a. This is Eric and Joe’s first meeting 
b. Eric is asking for advice on several topics 
c. Eric has difficulty with attention. 
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Scenario 2: 
 Mentor: Allison 
 Mentee: Jackie 
Allison and Jackie were matched 6 months ago. Lately Jackie has been arguing with her 
boyfriend, she’s afraid that they might break up. She’s having a hard time focusing on 
anything else and hasn’t done work for class all week. Jackie has not been talking to 
Allison lately because she feels overwhelmed. Allison calls Jackie and asks her to meet 
up in the city. They meet at a coffee shop.  
 If you are Allison you should: 
a. Ask Jackie broad questions about her life 
b. Read Jackie’s body language and interpret how she’s feeling 
c. Offer advice 
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Section 7 
Learning Objectives: 
By the end of this section you will be able to 
 Identify supportive resources available to you when the program has begun 
 
Support for Mentors 
What will we do for you?  
Each week you will receive a newsletter from the program contains helpful hints, new 
conversation topics, program updates, and ideas for outings with your mentee. These are 
for your convenience and to help provide support remotely.  
If you need advice about how to help your mentee or you require assistance with 
anything, you can set up a time for a phone or in-person meeting with the TEC or other 
Project Career staff person. You will have an email address for the coordinators that can 
be used to ask questions or set up appointments.  
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Conclusion 
This program is meant to provide a learning experience for both you and your mentee; 
you won’t know every answer and will need advice at times. Hopefully the training 
opened your eyes to the opportunities presented by this program. We hope that you will 
use this manual as a reference throughout your mentoring experience. Below are several 
takeaways that we want you to remember as you begin this program.  
 Your mentee experiencing an entirely new environment and may be overwhelmed 
 Patience and listening skills are both very important otherwise you will not be 
able to help your mentee effectively. 
 Always ask for advice from the staff of the program if you’re unsure about 
anything 
 You may need to be open, honest, and relaxed to make your mentee comfortable 
 The staff is always available to you to discuss your experiences 
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APPENDIX E: EXECUTIVE SUMMARY 
Introduction 
Traumatic Brain Injury (TBI) is an occurrence in all populations, but has prevalence in 
young and older adults. These two populations are particularly sensitive to the limitations 
associated with TBI due to age-related milestones and functional changes experienced 
during those years. With TBI come changes in cognition such as difficulty attending to 
task, emotional regulation, and overall challenges in achieving goals. Research indicates 
that individuals with TBI are less likely to complete post-secondary education and 
continue to the workforce (Allen & D’Amato, 2010). These students have limited 
opportunities for support within the school environment and therefore are less likely to 
achieve their full potential. 
To address the obstacles from a TBI, Project Career was created as a program that 
provides individualized support through the use of Cognitive Support Technology (CST) 
the support of the Technology and Employment Coordinator (TEC) and mentoring. 
Project Career is based out of three universities including Boston University, Kent State 
University, and West Virginia University all of whom work together to support the lives 
of their students with TBI. Currently, Project Career includes mentoring provided by 
community experts, but a peer-to-peer mentoring program will enhance the personalized 
support that is provided to students enrolled in the program. This peer-to-peer mentoring 
program is called Peer Connections for Success. 
Theoretical Framework 
Theory is critical for the Peer Connections for Success program; it explains the 
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way in which our students learn and retain information. There are two theories used in the 
creation of this program: social comparison theory and adult learning theory. The authors 
of social comparison theory hypothesized that there is a drive within individuals to gain 
accurate self-evaluations through observation and comparison to others (Festinger, 1954). 
Adult learning theory states that each adult is unique in their experiences, thoughts, and 
ideas and therefore require individualized teaching as well as the knowledge of why they 
must learn new material (Miroballi, 2010).  
 Social comparison theory is premised on the idea that people compare themselves 
to others in order to understand where they stand in terms of skills, behaviors, opinions, 
and other aspects of daily life. The comparison is typically between two people who have 
had similar experiences, who are in the same age range, and have a similar cultural 
background so that the comparison is relevant to the person’s own decision making. This 
approach will be used as the basis for the peer-to-peer mentoring program because it 
defines the method of learning that is most effective.  
Adult learning theory states that every adult has unique needs, circumstances, and 
qualities that require specific teaching strategies. When applying this theory we consider 
the age, experience, and limitations of the client so that the program is most beneficial for 
their growth (Linden & Peterson, 2011). In the development of a program, we must 
understand and cater to the individual needs of each participant. The Peer Connections 
for Success mentoring program will require matching the peer mentee with a peer mentor 
who will capitalize and improve on their strengths, weaknesses, and experiences which 
highlights each student’s individual qualities. 
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Intervention 
The intervention will begin with recruitment of peer mentors who are enrolled in 
Project Career or are alumni of the program. Each applicant will be screened to determine 
if they have the necessary qualities to participate in the role of a peer mentor. Those 
include such skills as problem solving, active listening, motivation to help others, and 
willingness to ask for help. According to Hibbard et al. (2005), these qualities have been 
deemed critical for successful mentoring based on the needs of mentees. Peer mentees are 
chosen from the participants of Project Career who show an interest in participation and 
have the need for additional support. That need might be expressed through a desire for 
more personal relationships, asking questions that might be better answered by someone 
with similar experience, or simply requiring more one-on-one assistance. 
To ensure that each peer mentor is prepared for their role, there will be a 
mandatory training. Activities will include role play, problem solving scenarios, in-depth 
discussions, and question and answer sessions. Training will include topics such as 
qualities of a mentor, problem solving, role play, and discussion of challenges that their 
mentees might face (Hibbard et, al, 2002). They will learn how to provide support, give 
advice, and identify serious issues that should be reported to the TEC. Information will be 
presented in a peer mentor manual that includes scenarios, defines necessary 
characteristics, and provides information about available resources. 
Following training in Peer Connections for Success, the peer mentor and peer 
mentee will be matched based on the characteristics of the participants as well as the 
needs of the peer mentee. Each of the peer mentor and peer mentee participants will be 
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given a survey to analyze their abilities, needs, and demographics to create the best match 
for the program. In one study, it was reported that individuals were more likely to discuss 
mutual personal interests and experiences rather than simply their shared “situation” as 
their relationship develops (Shpigelman, Weiss, & Reiter, 2009). As a result of that 
evidence, it is important to match based on similarities in areas besides injury experience 
to ensure that each match is able to connect more personally. 
After the matching process the mentors will work with their mentees to improve 
overall experiences in school by addressing questions about coursework, social 
relationships, and practicing self-advocacy. The peer mentor matches will interact via 
voice call, video call, text message, and email. Recorded conversations are encouraged to 
allow the mentee to refer back to teaching moments and encourages follow-up to seek 
further information. To ensure that the peer mentor matches are successful the program 
will require a meeting between the matches and the program staff each month. The staff 
will provide support that is weaned as the program progresses to allow for fully 
independent relationships to develop between mentor and mentee. Peer Connections for 
Success values and promotes autonomy and accountability to ensure that the experiences 
of the participants are true to the college experience. By providing a source of support 
and guidance, the Project promotes autonomy for the students by teaching them to ask 
questions, seek assistance, or simply put forth more effort into their daily tasks. However, 
we also hope that both the mentor and mentee will remain accountable and invested in 
the program. 
The resources that are needed for Peer Connections for Success are not extensive 
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due to the nature of the program and its involvement with Boston University (BU). A 
staff member will need to be hired to lead the program and instruct the Occupational 
Therapy (OT) students who are involved in aspects of the program for their fieldwork 
placements. Meetings will take place in office space that will be provided by BU for the 
staff. Various resources will be available through BU services including internet access 
for staff and students of BU and the availability of affordable printing services on 
campus. Funding will be found through grant funding provided by government agencies 
and university resources. With ample funding there are more available opportunities for 
the students as well as more successful dissemination 
Information about the peer-to-peer mentoring program will be disseminated in 
various mediums; electronic, written, and face-to-face. The program will be represented 
at conferences including the American Occupational Therapy Association (AOTA) 
conference, Brain Injury Association of Massachusetts (BIA-MA) conference, and 
Massachusetts Association of Occupational Therapy (MAOT) conference. Along with 
conference presentations there will also be monthly newsletters that highlight the 
successes and challenges of the program, a journal article highlighting outcomes of the 
program, and brochures to be sent to universities explaining the need for our program. 
These methods of dissemination allow for the message to reach across the country to 
universities who would benefit greatly from the implementation of this program.  
Conclusion 
The Peer Connections for Success is designed to create a relationship that will be 
a positive influence on each student’s life. By matching the student with a peer who has 
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had similar experiences, the program promotes positive role models and learning 
(Festinger, 1954). With the use of strong evidence to guide the creation of this program, 
we ensure that it is formed using components of successful interventions. With the 
resources provided by government and university grant funding, there is an opportunity 
to create a successful program that fosters positive and beneficial relationships. Allowing 
the participant to be independent and have some control of their experience, we allow for 
autonomy and assign them with a sense of responsibility necessary for college.  
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